
                                                                    

SOUTHEASTERN LOUISIANA UNIVERSITY
 SPECIAL EDUCATION 440-01

PRINCIPLES OF ASSESSMENT AND EVALUATION OF EXCEPTIONAL 
CHILDREN

3 CREDIT HOURS

Course Prerequisites:

SPED 363; EDUC 304 or EDUC 308 depending on area of certification (may be taken 
concurrently) 

Course Description:

Course designed to provide students with the basic statistical concepts needed to 
interpret results of psychological and educational tests.  Study is given to those special 
procedures used to evaluate and diagnose educational problems in exceptional students 
with particular emphasis on criterion-referenced and developmentally based tests. 
Practice in design of instruments to evaluate motor, cognitive, language, and 
social/emotional development as well as academic achievement will be included. Two 
hours lecture and two hours laboratory per week. Must be taken concurrently with SPED 
361.

Statement of Conceptual Framework:

In order to successfully plan, develop, and implement curricula to meet the needs of 
diverse learners in today’s world and to prepare candidates for the future, the College of 
Education and Human Development (COEHD) has identified four critical components of 
The Effective Educator: Professional Standards (PS), Knowledge of the Learner (KL), 
Strategies and Methods (SM), and Content Knowledge (CK).  The Conceptual 
Framework provides direction for the development of effective professionals.  Diversity 
(D) is an integral part of each component, and Technology (T) is emphasized throughout 
all programs in the educational unit.

Course Objectives:

After completing this course, students will have demonstrated their understanding of the 
following competencies by their performance on the quizzes, examinations, portfolio 
requirements, and by their successful completion of any other course requirements.

By the conclusion of this course the student will have developed knowledge and 
understanding of:

1.Issues in definition and identification of individuals with exceptional learning needs, 
including those from culturally and linguistically diverse backgrounds.(CC:1, K4) KL, 
CK
2.Issues, assurances, and due process rights related to assessment, eligibility, and 
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placement within a continuum of services. (CC:1, K5). KL, CK, D
1.Similarities and differences among individuals with  and without exceptional learning 
needs (CC:2, K4) KL, CK, D
2.Similarities and differences among individuals with exceptional learning needs (CC:2, 
K5) KL, CK, D
3.Basic terminology used in assessment (CC:8, K1)CK
4.Legal provisions and ethical principles regarding assessment of individuals. (CC:8, K2) 
CK, D
5.Screening, prereferral, referral, and classification procedures (CC:8, K3) CK
6.Use and limitations of assessment instruments (CC:8, K4) KL, CK, D
7.National, state or provincial, and local accommodations and modifications. (CC:8, K5) 
CK, KL
8.The legal, judicial, and educational systems to assist individuals with disabilities. 
(GC:1, K4) CK, KL, D
9.Continuum of placement and services available for individuals with disabilities. (GC:1, 
K5) KL, CK, D
10.Factors that influence the overrepresentation of culturally/linguistically diverse 
students in programs for individuals with disabilities. (GC:1, K7), KL, CK, D
11.Etiology and diagnosis related to various theoretical approaches.(GC:2, K1) CK, KL, 
D
12.Impact of disabilities on auditory and information processing skills. (GC: 
3,K1)CK,KL, D
13.Strategies to prepare for and take tests. (GC:4, K2) CK, KL, D, T
14.Typical language development and how that may differ for individuals with learning 
disabilities. (GC:6, K3), CK, KL
15.Specialized terminology used in the assessment of individuals with disabilities (GC:8, 
K1), CK
16.Laws and policies regarding referral and placement procedures for individuals with 
disabilities (GC:8, K2) CK, D
17.Organizations and publications relevant to individuals with disabilities. (GC:9, K2) 
CK, SM, D, T

Learner Outcomes:

By the conclusion of this course, the student will be able to:

1. Use performance data and information from all stakeholders to make or 
suggest modifications in learning environments.(CC:5, S6) CK, PS, SM, KL, D
2. Establish and maintain rapport with individuals with and without 
exceptional learning needs. (CC:5, S7) KL, SM, D
3. Use task analysis. (CC:7, S5) CK, KL,SM
4. Gather relevant background information. (CC:8, S1), CK, KL, D, T
5. Administer nonbiased formal and informal assessments (CC:8, S2) CK, 
KL, SM, D, T
6. Use technology to conduct assessments. (CC:8, S3) CK, KL, SM, T
7. Develop or modify individualized assessment strategies. (CC:8, S4) KL, 
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CK, SM, D, T
8. Interpret information from formal and informal assessments. (CC:8, S5) 
KL, CK, D
9. Use assessment information in making eligibility, program, and placement 
decisions for individuals with exceptional learning needs, including those from 
culturally and/or linguistically diverse backgrounds. (CC:8, S6) KL, CK, SM, D
10. Report assessment results to all stakeholders using effective 
communication skills. (CC:8, S7) KL, CK, SM, PS, D, T
11. Evaluate instruction and monitor progress of individuals with exceptional 
learning needs. (CC:8, S8) KL, CK, SM, PS, D
12. Develop or modify individualized assessment strategies. (CC:8, S9) KL, 
CK, SM, D, T
13. Practice within the CEC Code of Ethics and other standards of the 
profession. (CC:9, S1) KL, CK, SM, PS
14. Uphold high standards of competence and integrity and exercise sound 
judgment in the practice of the profession.. (CC:9, S2) CK, KL, SM, PS, D
15. Act ethically in advocating for appropriate services. (CC:9, S3) CK, KL, 
SM, D
16. Conduct professional activities in compliance with applicable laws and 
policies. (CC:9, S4) CK, KL, SM, PS
17. Demonstrate sensitivity for the culture, language, religion, gender, 
disability, socio-economic status, and sexual orientation of individuals. (CC:9, S6) 
KL, CK, D
18. Practice within one’s skill limit and obtain assistance as needed. (CC:9, 
S7P) CK, KL
19. Use verbal, nonverbal, and written language effectively. (CC:9, S8 P) CK, 
KL, SM, T, D
20. Access information on exceptionalities. (CC:9, S10) CK, KL, SM, T
21. Maintain confidential communication about individuals with exceptional 
learning needs. (CC:10, S1) CK, KL, SM, D
22. Collaborate with families and others in assessment of individuals with 
exceptional learning needs. (CC:10, S2) CK, KL, SM, D
23. Communicate with school personnel about the characteristics and needs of 
individuals with exceptional learning needs. (CC:10, S9) CK, KL, SM, D
24. Relate levels of support to the needs of the individual. (GC: 3,S1) KL,SM, 
D
25. Interpret sensory, mobility, reflex, and perceptual information to create or 
adapt appropriate learning plans.(GC:7,S5)CK, KL, SM, D,T
26. Implement procedures for assessing and reporting both appropriate and 
problematic social behavior of individuals with disabilities. (GC:8, S1) CK, KL, 
SM, PS
27. Use exceptionality-specific assessment instruments with individuals with 
disabilities. (GC:8, S2) CK, KL, SM, D, T
28. Select adapt and modify assessments to accommodate the unique abilities 
and needs of individuals with disabilities. (GC:8, S3) CK, KL, SM, D
29. Assess reliable method(s) of response of individuals who lack typical 

3



                                                                    

communication and performance abilities. (GC:8, S4) CK, KL, SM, D, T
30. Ethical responsibility to advocate for appropriate services for individuals 
with disabilities. (GC:9, S2) CK, KL, SM

Required Unit/Program Assessments:
Final Case Study Report
Field Experience Hours in Assessment
Both assessments are to be uploaded to Pass-Port

Field Experiences:

Hours: A minimum of ten (20) hours of assessment development, data collection, 
and
assessment administration in a public school.
Types: Cumulative and IEP folders data, interview data, observation data, 
assessment 
tool administration.
Documentation: Summary reports, reflections, raw data including all notes, 
assessment
instruments.
Field experience hours are to be uploaded to Pass-Port

Course Evaluation:

Quizzes, unannounced or announced   10 points each
Two Examinations (midterm & final): 200 points 

100 points each
Assessment Instruments:  

Background Information    20 points 
Interviews    30 points
Reading

IRI 100 points
Cloze procedure   20 points
Miscue Analysis    10 points
Candidate Choice    10 points

Math
CR-CBA    50 points
Diagnostic Teaching    25 points
Candidate Choice    10 points

Written Expression
Checklist    10 points
Performance Assessment Instrument    10 points
Performance Assessment Rubric    10 points
Peer Assessment    10 points
Candidate Choice    10 points
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Spelling
CR-CBA    25 points
Candidate Choice    10 points

Handwriting
Error Analysis    10 points
Candidate Choice    10 points

Oral Language
Candidate Choice    10 points

Behavior
Anecdotal Recording    30 points
Formal Measure with graph    40 points

Paper & Pencil Test    50 points

Final Reflection                20 points
Test Reports (1 to 2 pages) 9 @ 10 points each   90 points

Final Case Study Report 100 points
Approximate total number of points possible 920 points
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