
 

Standard F – Teacher Education Unit Offers a Program of Collaborative Field 
Services 
The unit collaborates with higher education faculty, school personnel, and other members 
of the professional community to design, deliver, and revise effective programs for the 
preparation of school personnel and to improve the quality of instruction in the schools. 
 
Undergraduate field experiences and related courses are divided into three levels: 
Introductory, Developing, and Competency. Each level has Program Outcomes that are 
based on The Louisiana Components of Effective Teaching. In addition, upon exiting 
each of these levels, each candidate is responsible for a portfolio that reflects the 
relationship of their course work in each level to the Unit's Conceptual Framework and 
Program Outcomes.  
 
At the Introductory Level, candidates observe pedagogical practices in a variety of 
settings that afford them the opportunity to view various learning styles, children with a 
multitude of learning needs, several different age groups, school settings that range from 
rural to suburban, and school populations that reflect diverse ethnic backgrounds. At this 
level candidates engage in activities that may include conducting interviews with teachers 
or learning first hand the workings of a local school board by attending a scheduled 
school board meeting. In addition, candidates complete service learning projects that 
directly involve interaction with students. 
 
In field experiences during the Developing Level, candidates continue their role as 
observer, but become active participants in the teaching process as well. While they 
continue to observe teachers in the classroom setting, they also observe and reflect with 
their peers. The developing experience allows candidates to progress from working with 
small groups to whole group teaching under the guidance of a mentor.  
 
The entire Competency Level field experience takes place at a school site during the 
candidate's student teaching semester. At this level, candidates' experiences include 
observing the teaching of mentors and other professionals, 180 hours of teaching during 
which the candidate is responsible for both planning and implementation, attendance at 
parent/teacher conferences, responsibility for daily routines in the classroom and 
attendance at I.E.Ps, when appropriate.  
 
Participation in field experiences is not limited to undergraduate candidates. As part of 
their program, candidates enrolled in graduate school are required to participate in 
practicum experiences to fulfill course requirements.  
 
Multiple measures are used to document a candidate's progression through the 
Introductory, Developing, and Competency levels. The following is a sampling of 
available documentation: 
· Introductory Level: Reflections from Service Learning projects from EDUC 304 
· Developing Level: Course Syllabi from EDUC 321, EDUC 415, EDUC 485 
· Competency Level: Student Teaching Semester  
· Final Report on Student Teaching 
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Evidence of participation and progress during field experiences at the Graduate level is 
documented through: 
• Lesson plans from EDUC 664, EDUC 665 
• Syllabi from EDUC 688, EDUC 665, SPED 697 
• Action research reports from EDUC 675, Early Literacy Initiative 
• Video critiques of teaching sequences from EDUC 650, Mathematics in the 

Elementary School 
 
Collaboration of Unit and School Partners 
The faculty of Southeastern Louisiana University work together with local public school 
personnel to integrate resources and expertise in order to support candidates’ learning in 
field experiences and clinical practice. Curriculum guides, based on state content 
standards, are written jointly by University professors and area teachers through the 
Region II Service Center. University faculty serve as consultants to local schools and 
collaborate with teachers and administrators to develop course content based on input 
from local educators. Professional development opportunities and other resources are 
provided to area classroom teachers through Project PRIME-IMPACT , Project 
CYPRESS , and the Early Literacy Initiative. Teachers involved with these projects serve 
as mentors for the candidates in both field and clinical practices.  
 
University professors are trained as external assessors for the Louisiana Teacher 
Assistance and Assessment Program (LATAAP). Further evidence of the partnership and 
shared resources and expertise between university faculty and local school systems is the 
Teacher Scholars Program. The Teacher Scholars Program involves an exchange between 
Southeastern Louisiana University and local school districts. Teacher Scholars are first 
year teachers employed by Southeastern Louisiana University and placed in participating 
local school districts. In exchange, master teachers from participating school districts 
serve as Link Teachers providing support for the Teacher Scholars. Link Teachers also 
share their expertise and bring a practitioner’s perspective to the teacher training program 
at the university. 
 
Documentation of the strong working relationship that has been established between 
Southeastern Louisiana University and the local school systems and early childhood 
agencies is supported in the following documents: 

• regional curriculum guides 
• Project PRIME-IMPACT brochure 
• Project CYPRESS brochures 
• Early Literacy Initiative  
• Project PRIME- IMPACT participants who serve as mentor teachers 
• Project CYPRESS participants who serve as mentor teachers 
• Project CREATE website 
• Teacher Scholars website 
• Jumpstart Hammond (service learning agreements with SLU HEAD Start and 

Hammond Head Start) 
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Southeastern Louisiana University faculty and area teachers are involved in designing, 
implementing and evaluating the education programs provided by the university through 
the Council for Teacher Education. This council formulates policies for teacher 
education, consistent with state law and subject to the approval of the President and the 
University of Louisiana Board of Supervisors. These policies deal with philosophy, 
objectives, organization and administration, and curricula. The Dean of the College of 
Education and Human Development administers these policies. Two area public school 
teachers as well as an undergraduate and graduate candidate serve on this council.  
 
Local schools that serve as field based and clinical practice sites are involved in the 
design, implementation, and evaluation of field experiences. Mentor teachers and clinical 
faculty are aware of the College of Education and Human Development's Conceptual 
Framework and they, along with university faculty, are committed to helping each 
candidate become an Effective Educator. University instructors use the Louisiana 
Content Standards and Benchmarks and the Louisiana Components of Effective Teaching 
as the basis for course work, fieldwork, assignments, and assessments. When candidates 
make their initial visits to field based sites, mentor teachers model lessons that are based 
on the Louisiana Content Standards and incorporate the Louisiana Components of 
Effective Teaching.  
 
Prior to field based experiences, university faculty consults with mentor teachers to 
determine grade placement, appropriate content, and expectations related to candidates. 
During field experiences, university personnel as well as mentor teachers share the 
responsibility of assessing each candidate's performance. Following field experiences 
mentor teachers, administrators, and university faculty engage in discussions focused on 
capitalizing on the strengths of the field experiences and noting weaknesses that must be 
addressed.  
 
Most recently, a committee comprised of Southeastern Louisiana University faculty 
members, local school administrators and teachers, local school board members, and 
community members has been meeting to establish a Professional Development School 
site. The committee members have been instrumental in the design of field experiences at 
the new established Midway/Southeastern Louisiana University Professional 
Development School. Full implementation and evaluation of these field experiences will 
begin in the spring semester of 2002. Currently the Midway Elementary School site is 
being utilized as a field experience site for candidates. Mentor teachers have been asked 
to provide feedback with regard to the design and implementation of the field experiences 
at the school site. At the conclusion of the fall semester of 2001, the feedback that has 
been provided will serve as a basis of discussion to determine the strengths and 
weaknesses of the Midway/ Southeastern Louisiana University Professional Development 
School field experiences. Based on these discussions, appropriate changes will be 
implemented for the spring semester of 2002.  
 
Candidates and mentor teachers also receive support from Project CREATE, which 
provides a working lab and educational materials to be used with students in local 
schools. Resources are available for checkout to both pre-service and in-service teachers. 
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Project CREATE staff and university faculty plan and conduct workshops for candidates 
based on input and feedback from mentor teachers. 
 
The Director of Performance Assessment meets regularly with university supervisors, 
administrators and teachers who supervise field/clinical practices to review policies and 
procedures and discuss changes that are being implemented. Those in supervisory roles 
are asked for input that may increase the quality of clinical experiences.  
 
Both university faculty and classroom teachers participate in professional development 
activities provided by the university and in instructional programs for the candidates and 
for K-12 students. Training offered to candidates is also made available to local teachers. 
A recent Inspiration/Kidspiration training involved three university faculty, three local 
teachers, and 21 candidates. Several faculty members have attended T.H.E. Quest, a 
technology training that is parallel to training that has been attended by classroom 
teachers. In this way both university faculty and mentor teachers can model for 
candidates the effective integration of technology into daily lessons. Technology training 
made available to mentor teachers at the newly established Midway/Southeastern 
Louisiana University Professional Development School was also offered to university 
faculty. University faculty and classroom teachers attending the same professional 
development helps ensure that candidates will reap the benefits of such training both in 
the university classroom and at the field based sites.  
 
University faculty, local school partners and other professionals help candidates develop 
their knowledge, skills and dispositions. Candidates receive instruction pertaining to the 
development and construction of standards-based lesson plans, the development and 
creation of a variety of assessment tools and the use of multiple classroom management 
techniques. University faculty who oversee field/clinical practices collaborate with local 
school partners to determine the placements of candidates in order to maximize the 
learning experience for all candidates and K-12 students.  
 
In order to jointly determine the placement of all student teachers, the SLU Director of 
Performance Assessment consults with area school principals and supervising teachers.  
With respect to interns, site criteria must be met for an internship site to be approved.  
Candidates seeking internships must submit documentation to the Office of Performance 
Assessment prior to an agreement by Southeastern to supervise an internship.  These 
efforts are aimed at maximizing the learning experience for all candidates and K-12 
students and to improve the quality of learning in the schools. 
 
Graduate level courses provide sequenced field experiences for candidates that involve 
collaboration between the Unit and school partners. In the special education program 
area, these experiences begin in introductory courses and continue in vocational, 
assessment, and methods courses as well as the student teaching experience that involves 
teaching in both regular and special education classes. 
 
Documentation that reflects the collaborative efforts in the design, implementation and 
evaluation of field experiences and clinical practices includes the following: 
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• Scored EDUC 321 rubrics and comments 
• Reflections by students of lessons observed 
• Scored rubrics from mentor teachers 
• Mission and Goals of the Midway/Southeastern Louisiana University 

Professional Development School  
• Council for Teacher Education Membership Roster 
• Project CREATE Workshop Schedule 
• Mentor Teacher Dialogue 
• Professional Attributes and Characteristics Scale 
• Student teacher mid-term & final evaluations completed by the candidate and 

the supervising teacher 
• EDUC 321, EDUC 415, EDUC 485 & EPSY 315 instructors’ lesson plans 
• SPED 200 Observation block projects 
• SPED 361 Portfolios 
• SPED 603 Case Study Projects 
• SPED 612 Behavior Modification Projects 
 
 

Design, Implementation and Evaluation of Field Experiences  
and Clinical Practice 

 
Curricular in education provide sequentially developed programs of field and clinical 
practices in all areas. Field experiences begin in introductory education courses and 
continue throughout the candidate's program. In the design and implementation of field 
experiences and clinical practice, candidates are guided through field experiences where 
they are required to apply their content, professional, and pedagogical knowledge, skills 
and dispositions in a reflective manner in a variety of settings.  
 
Effective, well-planned university assignments enhance the appropriate teaching and 
learning of both elementary and secondary candidates. These field experiences include 
observing in the schools and other agencies, tutoring students, assisting teachers or other 
school personnel, attending school board meetings, and participation in education related 
community events prior to clinical practices. Elementary field experiences are designed 
to immerse candidates in both upper and lower elementary settings in schools that service 
students with a wide range of academic abilities from diverse socioeconomic 
backgrounds. Secondary field-based experiences provide opportunities for candidates to 
apply their content, professional, and pedagogical knowledge in schools that are 
culturally and academically diverse.  
 
In order to successfully plan, develop, and implement curricula to meet the needs of 
diverse learners in today's world and to prepare students for the future, the College of 
Education and Human Development has identified four critical components of the 
Effective Educator.  These components that are reflected in the COEHD Conceptual 
Framework include standards-based instruction, knowledge of the learner, best 
pedagogical practices, and content knowledge.  
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It is at the Introductory Level of field experiences that candidates are introduced to the 
four critical components in the conceptual framework.  These components define The 
Effective Educator that forms the foundation of the conceptual framework for the College 
of Education and Human Development at Southeastern Louisiana University. At this 
level candidates have the opportunity to observe standards-based instruction and best 
pedagogical practices both by university personnel and teachers in local public school 
systems. Through observation in a variety of settings and subsequent class discussions, 
candidates gain insight into the needs of all learners. Candidates in the Introductory Level 
bring with them a breadth of knowledge in the specific content areas derived from 
general subjects in the College of Arts and Sciences and the College of Nursing and 
Health Sciences.  They also have a depth of content knowledge in the specific content 
area of the candidate’s teaching field. 
 
In the Introductory Level candidates gain knowledge of the general principles of effective 
teaching and learning through instruction that incorporates a variety of effective 
instructional strategies and technology as well as through observation of such practices in 
local schools. Candidates are exposed to effective assessment techniques that should be 
incorporated into everyday instruction. At this level, candidates begin to utilize these 
practices as they work individually with students. 
 
During the Developing Level, faculty model standards-based instruction and best 
teaching practices through demonstration lessons in university classes as well as 
implementation of lesson plans that allow for active involvement by the candidates.  At 
this level, candidates are exposed to content area lessons that demonstrate the connection 
between concepts. Candidate participation in presentations scheduled outside of the 
regular class time provide further content knowledge and modeling of standards-based 
lessons that incorporate best pedagogical practices. Additionally, modeling of hands-on, 
minds-on, standards-based lessons is provided by university faculty, mentor teachers, and 
clinical faculty in a variety of settings outside the university classroom. 
 
During the Developing Level of field experiences, candidates teach a variety of curricular 
areas to students at two different grade levels on both a weekly basis and during  
week-long teaching blocks. In the initial courses of this level, candidates plan and 
implement standards-based lessons that target individual and small groups of children 
and progress to teaching whole groups in the subsequent course. In this level, candidates 
gain experience in planning and implementing lessons that meet the needs of all learners. 
In addition, candidates demonstrate their abilities to plan and implement lessons that 
incorporate technology in a meaningful, effective manner. At this level, peers, university 
instructors, and clinical faculty observes candidates. Throughout this level, candidates are 
assessed using the Louisiana Components of Effective Teaching.  
 
During clinical practice, candidates participate in a multitude of learning experiences that 
allow them to integrate their learning into both the school program and teaching practice. 
This variety of school-based activities allows candidates to be involved in experiences 
that are directed toward the improvement of teaching and learning. In student teaching, 
candidates are required to teach for a minimum of 180 clock hours. The clinical 
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experience consists of a full semester, all day long. Student teachers are also involved in 
participation, observation, and conferencing opportunities during the student teaching 
semester. In addition, candidates attend faculty meetings, shadow clinical faculty during 
duty assignments, and when appropriate, attend parent/teacher conferences, school-
building level assessment meetings, and IEP planning sessions.  
 
Candidates in field and clinical experiences integrate the use of technology in both the 
planning and implementation phases of their teaching.  Several university faculty have 
been trained through the QUEST Project, a program that focuses on the integration of 
technology into daily lessons. In addition, university faculty model the integration of 
technology in their methods courses through the use of computer based presentations, 
utilization of Blackboard as a teaching tool, e-pal projects and a variety of other 
technological resources.  
 
Pre-service candidates observe teaching professionals beginning with the introductory 
education courses. Candidates continue to have a role as observer throughout their pre-
service experiences. Students observe clinical faculty during field and clinical 
experiences, and peers during field experiences. Observations of candidates are the 
responsibility of all those involved in the field and clinical experience. These include the 
clinical faculty, school principal, university instructor, university supervisors, and peers.  
 
Candidates interact with university faculty, clinical faculty, mentor teachers, university 
supervisors, and other interns on a regular and continual basis. During field experiences 
instructors and candidates meet to reflect upon teaching practices observed or 
implemented during field-based experiences. Many candidates involved in field 
experiences during methods courses keep a journal of all dialogue between the mentor 
teacher and the candidate. Candidates in field experiences are involved in one-on-one 
conferences with university faculty to discuss their teaching experiences. 
  
During student teaching, candidates keep a dialogue journal in collaboration with their 
supervising teacher. Candidates conference on a regular basis with their supervising 
teacher and their university supervisor.  A collaborative evaluation is completed by the 
supervising teacher and the candidate for the mid-term and final evaluation of clinical 
experiences.  
 
Those involved in both field and clinical practice videotape their teaching experiences. 
These tapes are viewed and critiqued by the candidate, mentor teacher and university 
instructor in field experiences and supervising teacher, university supervisor, and 
candidate during clinical practices. 
 
Candidates in both field and clinical practices are given the opportunity to interact with 
other candidates. Those involved in field components have the opportunity to share their 
experiences in meetings directly after the field experience or during the following class 
days. Workshops offered outside of regularly scheduled class time afford candidates 
another avenue of discussion regarding their teaching practice and impact on student 
learning. 
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During the clinical practice experience, university supervisors hold seminars to discuss 
specific topics as well as engage in discussion of experiences during the clinical practice. 
Candidates involved in clinical practice meet as an entire group three times during the 
student teaching semester in addition to the four small group seminars held with the 
candidates' university supervisor. The Student Teaching Advisory Council, comprised of 
students and clinical faculty, plan the agenda for the mid-semester seminar.  
 
A variety of technology oriented components contribute to communication between 
instructors, clinical faculty and candidates involved in courses with field based or clinical 
practice components. Instructors and clinical faculty often communicate with candidates 
through e-mail or on-line bulletin board postings. In addition, the posting of weekly on-
line newsletters on web sites and Blackboard sites of instructors to help candidates keep 
abreast of upcoming schedules, assignments, etc. is being implemented.  
 
Regular, on-going interactions between university faculty, university supervisors,  
mentor teachers/supervising teachers, and candidates afford the opportunity for those 
candidates experiencing difficulty in specific areas to be referred to the Teacher 
Development Program in a timely manner. The goal of the Teacher Development 
Program is to provide assistance to pre-service teachers who need immediate intervention 
to prevent poor performance or possible failure during their teacher preparation. Through 
a collaborative effort with the Director of the Teacher Development Program a plan for 
professional improvement is prepared for the candidate. 
 
Throughout their field and clinical experiences, candidates reflect on their own practices. 
In both field and clinical experiences, candidates reflect on each lesson taught, noting 
strengths and weakness. These reflections form the basis of dialogue between 
university/clinical faculty and candidates Candidates' self-critiques of videotapes of their 
teaching further each candidate's role as a reflective practitioner. When a candidate is 
referred to the Teacher Development Program, in-depth reflection of the candidate’s 
practices helps set the foundation for the plan established for professional improvement 
plan. 
 
The result of these field experiences allows candidates to experience important roles as 
members of school instructional teams and become active participants in the decision 
making process. Candidates in field experiences work in cooperative teams with peers 
along with the mentor teacher and university faculty to determine sequencing of 
instructional content in the field and appropriate methods for lesson plan implementation 
and student assessment. The entire team also reflects on the experience collaboratively. 
Candidates in field experiences are involved in the diagnosis of student reading abilities 
and work collaboratively with mentor teachers to devise an instructional recommendation 
report. During clinical practice, candidates and the clinical faculty work collaboratively 
to make instructional and professional decisions to enhance student learning. 
 
During field experiences and clinical practice, candidates collect data on student learning, 
analyze the data, reflect on their own work and develop strategies for instruction that will 
lead to improved student learning.  
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Field experiences and clinical practice activities are overseen by accomplished clinical 
faculty jointly selected by the unit and partnering schools based on their skills, 
knowledge, and disposition. To be considered for a clinical faculty position, one must 
1) hold a valid Louisiana certificate based upon a baccalaureate degree authorizing one to 
teach in the area of supervisory assignment, 2) documentation of three years successful 
teaching experience at the level or in the field of supervisory assignment, and 3) hold a 
Master's degree from an regionally accredited institution.  Clinical faculty must also have 
three semester hours in the supervision of student teaching. All clinical faculty must 
attend an orientation meeting where roles and responsibilities are explained. They also 
receive an extensive handbook that identifies all guidelines and procedures for the 
clinical practice experience. University supervisors meet throughout the semester to 
discuss issues pertinent to the clinical practice experience. 
 
Graduate level courses for individuals seeking alternative or add-on certification model 
the field experiences described above. These field experiences are designed, implemented 
and evaluated in order to provide candidates with the most meaningful experiences 
possible.  
 
All candidates pursuing a Master of Education are required to participate in a semester 
long practicum experience.  
 
A sampling of documentation that reflects Southeastern Louisiana University's design, 
implementation and evaluation of field experiences and clinical practices include: 

• grid of Courses in each Level  
• examples of candidate reflections  
• grid showing diverse settings 
• school report cards 
• examples of partnership agreements for candidates to conduct interactions 

with students in EDUC 304 
• examples of university instructor's lesson plans from EDUC 321, EDUC 415, 

EDUC 484, KIN 331, SPED 200 
• Project CREATE website and sample student responses 
• course syllabi for EDUC 321, EDUC 415, EDUC 485 , and SPED student 

teaching observation form)  
• Peer Observation Forms 
• Student teacher log of elementary, secondary and special ed. student teacher 

and Student Teacher Handbook outlining responsibilities 
• Examples of candidates' lesson plans 
• O’Meallie e-pals 
• examples of technology integration 
• EDUC 202 observation forms 
• SPED 200 completed observation forms and reflections 
• mentor teacher observation forms  
• observation forms from SPED 361, EDUC 485, KIN 331, Art 371 
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• Mentor Teacher Observation of Candidates 
• Instructor Observation of Candidates  
• Student Teaching Observation Forms 
• EDUC 415 evidence of processing after field 
• Lesson plans from KIN 351 
• Mentor Teacher Dialogue 
• Sample log page 
• Sample University Supervisor's Informal Observation 
• Student Teaching Handbook explaining collaborative evaluation procedures 
• sample of mentor, student teacher, and collaborative form 
• completed self-critique of student teacher's lesson 
• Video 
• Project CREATE Workshop Schedule 
• Documentation of Seminars with Student Teachers 
• Student Teacher Advisory Council Members 
• Student Teacher Advisory Council Minutes 
• Week in Preview 
• Teacher Development Website 
• EDUC 321 reflections 
• EDUC 304 Blackboard Site 
• Examples of reflection forms from EDUC 415, EDUC 485, and SPED 331 
• Team Unit Plans from EDUC 415 
• EDUC 322 Sample Assessment with Instructional Recommendations 
• Supervising Teacher's Journal 
• Lesson plan with formal and informal assessment measures 
• Interventions from SPED 612 Behavior Modification Project  
• Sample school-based presentation from HS 401 
• Sample brown bag presentation from HS 401  
• Requirements for Supervising Teachers , page 12 
•  Syllabi from EDUC 688, EDUC 665, EDUC 646  
• Lesson plans from EDUC 664, EDUC 665, EDUC 646 
 
 

Candidates’ Development and Demonstration of Knowledge, Skills, 
and Dispositions to Help All Students Learn 

 
During the first semester in which the candidate enters into the College of Education and 
Human Development a group interview is held to identify deficiencies in leadership, 
interpersonal, and communication skills. When appropriate an individual professional 
development plan is developed. In all of the methods courses, both elementary and 
secondary, a minimum grade of “C” in content and teaching competencies is required to 
successfully pass the courses. The assessments given during the field experiences and 
clinical practices are primarily performance-based. In addition, candidates must earn a 
“C” or better in all of their professional education courses. When candidates fail to 
successfully complete the requirements, they are referred to the Teacher Development 
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Program (TDP) where they are counseled and a program of remediation is designed. 
Records from the coordinator of the TDP summarize the interventions that are made with 
candidates who did not achieve a minimum grade of “C”. Candidates who successfully 
complete their professional education and content courses progress to student teaching. 
Documentation of the “’C’ or better” criteria is available from the candidates’ grades in 
the methods courses. Successful completion of student teaching provides evidence that 
candidates have a mastery of content areas and pedagogical and professional knowledge 
required of an effective classroom teacher.  
 
Beginning in the fall of 2002, candidates must successfully pass all components of 
PRAXIS prior to student teaching. A plan is currently in place to have candidates 
complete a three part portfolio that is aligned with the Introductory Level, Developing 
Level, and Competency Level. Artifacts included in the portfolio should document the 
candidate's progress toward meeting all of the Unit's Program Outcomes. . Portfolios for 
the pilot group will be implemented in the fall of 2001. In the fall of 2001, all candidates 
enrolled in the introductory education course, EDUC 202, will become the first group of 
candidates to complete a full portfolio. Candidates enrolled in this course will be given a 
Portfolio Handbook and encouraged to attend a portfolio presentation.  
 
The State of Louisiana requires new teachers to successfully complete the Louisiana 
Teacher Assistance and Assessment Program (LATAAP). The Louisiana Components of 
Effective Teaching form the basis for this assessment. During the educational methods 
courses, as well as during student teaching, the candidates are evaluated using domains, 
components, and attributes that are based on those used in the Louisiana Teacher 
Assistance and Assessment Program. The use of a similar assessment tool relates the real 
world of practice to the candidates’ university experiences. Numerous rubrics are utilized 
to evaluate the candidates’ lesson planning, implementation, and assessment of student 
learning during their field and clinical teaching experiences. In addition, candidates are 
required to keep reflective journals describing their professional growth during the field 
and clinical experiences. An examination of the results of the evaluations, as well as the 
reflective journals of the candidates will serve as documentation of these assessments.  
 
Candidates are assessed using variety of rubrics designed to evaluate their content 
knowledge, professional knowledge, and effectiveness in the classroom during both their 
methods courses and their student teaching. These assessments are completed by the 
candidates’ instructors as well as the clinical faculty in whose classrooms the field 
experiences are conducted. Candidates are expected to reflect on feedback and self-
assessment to guide their professional development and adjust their performance to 
accommodate the needs of all students. 
 
In addition to these performance-based assessments, midterm and final examinations are 
given to evaluate mastery of important content and pedagogy topics. If candidates are 
unsuccessful, they are referred to the TDP where a plan for remediation is implemented. 
Documentation of these assessments would include the performance-based rubrics as 
well as the formal tests given to the methods students. Records from the TDP would also 
document student assessment and remediation. 
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During the methods field experiences, peer observations, reflections and evaluations are 
completed for each candidate. Frequently, the methods students meet to collaboratively 
critique their lesson plans. Another important practice is the effort of the clinical faculty 
to oversee the planning of the candidates' experiences prior to the candidates' teaching as 
well as the implementation and assessment during and following the candidates’ 
teaching. Designated times are set aside for these meetings. Feedback, both verbal and 
written, is given to the candidates by the clinical faculty. In addition, the methods 
students, as well as the student teachers, are required to conduct self-evaluations of their 
teaching. Documentation of these collaborations would be the results of the observations 
and critiques given by the peers as well as the clinical faculty. 
 
The candidates’ field and clinical experiences offer a variety of school settings – urban, 
suburban and rural. Our geographical area offers quite a diverse population ethnically, 
racially, and socio-economically. The candidates are assigned to school environments 
that provide relevant and practical exposure to students from a variety of backgrounds. 
Because of the new federal and state mandates in regard to special education students, 
candidates involved in field and clinical practices have a great deal of experience 
working with students with special needs who are placed in inclusive settings.  
 
On their lesson plans, candidates must describe the types of interventions/ 
accommodations they will implement to meet the diverse learning needs of their students.  
Individual “School Report Cards” provided by the Louisiana State Department of 
Education confirm the great diversity of the students in schools where the candidates 
receive their field experiences and clinical practices. Data also support the number of 
identified special education students that are served in these schools. An examination of 
the candidates’ lesson plans will confirm their planning for student diversity.  
 
To reiterate what was described above, the candidates plan and implement standards-
based lessons designed to meet the diverse individual needs of their students. Diagnostic 
case studies of individual students are performed by the candidates in several of their 
courses in order to determine areas of specific need. The high percentage of our students 
who successfully pass the professional knowledge components, Principles of Learning 
and Teaching, of PRAXIS is a strong indicator that the candidates are aware of the 
importance of planning lessons to address specific student needs. In addition, the very 
high passage rate of our graduates participating in the Louisiana Teacher Assistance and 
Assessment Program for new teachers is remarkable evidence that our program well 
prepares them for the classroom.  
The following documentation will serve as verification of the effective design, 
implementation and evaluation of Southeastern Louisiana University's field and clinical 
practices: 

• Candidate Interview Form 
• Sample Professional Improvement Plan for Teacher Development 

Program 
• Class grade reports 
• Portfolio Handbook 
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• Observation Checklists 
• Rubrics/Score Sheets from field experiences 
• Reflections from Field Work 
• Sample Student Teacher/Mentor Evaluation Form 
• Peer Observations 
• Clinical Faculty Observations 
• Rubrics for performance tasks in EDUC 321  
• School Report Cards 
• Lesson Plans Identifying Accommodations 
• Results from a Special Education Case Study 
• Evidence of PRAXIS passing rate 
• Evidence of Louisiana Teacher Assistance and Assessment Program 

passing rate 
 
Conclusion  
 
The Unit’s Conceptual Framework provides the foundation for experiences in field and 
clinical practices. Placements of candidates in field experiences and clinical practices are 
closely monitored to ensure experiences parallel course requirements.  
 
At the Introductory level, early field experiences provide opportunities for students to 
develop observational and reflective skills. In the Introductory Level candidates 
experience and observe best pedagogical practices through participation in standards–
based instruction in the university classroom and observation of these practices in local 
classrooms. Candidates gain insight into knowledge about the learner in the university 
classroom and then enhance this knowledge through observation in classrooms where this 
knowledge is put into practice to foster and enhance learning for all students. It is in the 
Introductory Level that candidates demonstrate their content knowledge as they work 
with individual students in field-based settings.  
 
At the Developing Level candidates are responsible for planning and implementing 
standards-based lessons that integrate best practices. While candidates continue to 
observe and be observed, their focus at this level is putting the knowledge gained during 
the Introductory Level into practice. The Louisiana Components of Effective Teaching 
are used to assess each candidate's effectiveness.  
 
Clinical practice and internship placements in the Competency Level continue to require 
students to demonstrate competencies in practical applications and are closely monitored 
by Unit faculty. By continuing to use the Louisiana Components of Effective Teaching as 
an assessment tool, the candidates are aware of the expectations that will be required of 
them as they undergo new teacher assessment in Louisiana. 
 
The Unit's faculty, along with its school partners, continuously monitor field experiences 
and clinical practices for relevance and appropriateness to the professional preparation of 
candidates. These discussions serve as the basis of change in the design, implementation, 
or evaluation of field experiences.  
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Relationships with teachers and administrators from cooperating schools continue to be a 
major strength of the field experiences and clinical practice components of the Unit's 
teacher education program. Open communication and strong collaborative relationships 
between the Unit and local education agencies result in quality field experiences for 
teacher education majors. The formation of the Midway/Southeastern Louisiana 
University Professional Development School will serve to strengthen these relationships.  
 
The implementation of a Professional Portfolio requirement at the Introductory, 
Developing, and Competency Levels should result in more reflection experiences, artifact 
development highlighting each candidate’s journey in becoming an Effective Educator, 
and more professional preparation for future employment.  
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