
Standard 4 
Diversity 

  
An ever-increasing number of school communities in the United States are being adversely 
affected by larger class sizes, smaller operating budgets, and children, often living below the 
poverty line, supported by single parents.  To better facilitate learning in such environments, 
education majors at Southeastern Louisiana University (hereafter referred to as “Southeastern”) 
must become more creative and resourceful education leaders who are independent thinkers, 
applied researchers, and able to apply a variety of methods that will meet the needs of all their 
students.   Southeastern education majors must understand that there are differences across the 
sociological dimensions of culture and class as they prepare to teach, know how to plan and 
organize effective instruction, know how to motivate students, and know how to encourage the 
cooperation of students’ families and communities. 
  
Southeastern’s College of Education and Human Development (hereafter referred to as the 
“College”) is assuming the responsibility of preparing all candidates to teach in diverse 
classrooms.  The College is also recruiting, employing, involving, and maintaining historically 
under-represented faculty.  Implementing the benchmarks of a previously designed strategic plan 
enables our teaching faculty and education majors to act more responsively in an ever-changing 
world. 
  
It should be noted that the College defines diversity broadly to include not just race and 
ethnicity, but gender, sexual orientation, exceptionalities, socio-economics, religion, and culture. 
The purpose of this document is to offer a description of current programs addressing diversity 
and provide documentation of these programs according to the elements contained in NCATE 
Standard IV. 
  
Element 1:  Design, Implementation, and Evaluation of Curriculum and Experiences 
The College recognizes the importance of providing pre-service teachers with multiple 
opportunities to build a strong knowledge base as well as increase their individual awareness and 
dispositions with respect to diverse student populations.Curriculum within the Department of 
Teaching and Learning addresses these issues in several ways.  Courses such as EDUC 202, 
EDUC 407, EDUC 321, and EDUC 415 expose pre-service teachers to historical and cultural 
biases including standardized testing, textbook and curricula representations, and insensitive 
teaching (“Diversity Matrix” ).  

  
As part of the field experience for EDUC 202, the introductory course to the field of education, 
students are required to observe classes and specifically assess the teacher’s ability to focus 
attention on all students (“Observation IX”). EDUC 415, a 9 credit hour methods course taken by 
all elementary education majors, embraces the concept of  “culturally responsive literacy” and 
weaves diversity throughout the course in the form of discussions, research, and presentations.  
This results in candidates’ becoming aware of gender, racial, and cultural issues within the 
classroom, in textbooks, and provides perspectives of holidays and history so that the candidates 
may more effectively plan for diversity in their field experiences. EDUC 415 not only increases 
candidates’ awareness of the issues of diversity, but also affords the multiple opportunities to 
demonstrate their dispositions related to diversity issues. After interacting with several 
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professional articles dealing with diversity, students are required to write a research paper.  They 
must discuss three issues of their choice that occur throughout all the articles.  All of the articles 
address different facets of diversity and involve direct connections with the classroom setting 
(“Do Unto Others” ). 

  
Candidate lesson plans also reflect the transfer of knowledge of diversity into actual practices in 
the classroom.  One example is a candidate’s lesson plan on electricity  in which the class studied 
about the contributions of Lewis Latimer, an African American inventor.  In addition, the 
students also interacted with the story “What If There Were No Black People,” a story that 
exposed them to the inventions of numerous African Americans (Student Lesson Plan, 
“Electricity”).    Yet another example of a candidate’s application of what she learned is a unit on 
women of the Civil War.  Her reflection on this lesson as well as her middle school students’ 
work attests not only to the candidate’s disposition to diversity, but application skills (“Women 
of the Civil War” ). 
  
During any given semester, methods students develop lessons that include marginalized and 
diverse populations within the context of their teaching topics.  As part of their coursework in 
EDUC 415, students cite influences that moved the individual candidate from simply a student in 
the class into a pre-service teacher.  Many of the student responses have been very indicative of 
their growth with respect to multicultural and diversity issues (“Influences of 415 and Influences 
on a Pre-service Teacher”).  Another activity for candidates is to interview their mentor teachers 
to determine how they meet the needs of their diverse student populations.  This input from 
practitioners is invaluable in the candidates’ gaining insight into meeting individual needs 
(“Mentor Teacher Interviews” ). 

  
In one section of the methods course, particular attention is paid to the special needs of student 
populations.  In the accompanying practicum, students are assigned to one classroom for the 
entire semester so that they might better get to know their students and each student’s unique 
needs.  During the course of the practicum experience, students observe each child and determine 
what particular needs each student has.  These observations are recorded and feedback is 
provided by the instruction (“EDUC 415 Planning Page”).    When candidates develop their 
lesson plans, they must consider specific needs of each child (“Reflection on Lesson Taught”). 
Reflective papers written after specific lessons have been taught allow the candidate to delineate 
their strengths and weaknesses with regard to meeting the special needs of each student 
(“Student Assessment Documents”). 

  
Several special education courses require teacher observations, self-reflections, peer evaluations, 
and other assessments to measure candidates’ abilities to meet the needs of students with 
exceptionalities (Exhibit #11: “Student Assessment Documents” in Exhibit Room). All methods 
students are also evaluated for their knowledge and dispositions related to diversity by use of the 
“Professional Attributes and Characteristics Scale,” an instrument that assesses candidates during 
EDUC 415 and during their student teaching (“Professional Attributes and Characteristics 
Scale”). 

  
Students are also required, through electronic journaling, to communicate with the instructor 
regarding how they can best apply the knowledge learned in the classroom to the goal of meeting 

 56

http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/do_unto_others_3.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/4.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/4.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/5.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/5.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/6.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/6.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/7.jpg
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/9.jpg
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/10.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/11.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/12.htm
http://www.selu.edu/orgs/NCATE/Unit_Standards/standard4/Ncate4/12.htm


each individual’s needs (Exhibit #13: “On-line Journal Entry” in Exhibit Room).  In addition, 
candidates write reflective papers that respond to whether or not all students met the objectives 
the candidate had identified for the lesson being taught and to help all students learn. Student 
teacher evaluations are also used to measure whether or not candidates are able to transfer 
knowledge of diversity into actual teaching practices that take into account the specific needs of 
all learners ( “Student Teacher Evaluation Form” see hard copy in exhibit room). 
  
LSED 401, Children’s Literature, is a core course taken by all elementary education majors.  One 
of the main requirements of the students is that they complete oral and written book reports.  
Included within the total number of books to be read, is the mandate that they read and report on 
20 multicultural books.  The students are taught about issues of diversity and their selections 
reflect this knowledge base.  In addition, they are also required to read and report on three 
religious books and these are to represent religions other than Christianity and Judaism.  The 
sample “Annotated Bibliography” demonstrates the choices made for both of these types of 
children’s literature.  Entry #72, The Rise of Islam, is one example of the three religious books.  
Entry #24, Heather Has Two Mommies, and #30, Whoever You Are, are examples of 
multicultural books that include diverse issues beyond those of race and ethnicity (Exhibit #15: 
“Student Annotated Bibliography” in Exhibit Room). 
  
Specific examples of demonstrated skills also can be found in the music section of the methods 
course, EDUC 415, where students are introduced to a variety of ethnically diverse music.  
Students are taught the origin of the music and the cross-cultural influences into other cultures. 
In FCS 251, students are exposed to how nutrition influences the physical and mental well-being 
of various cultural groups.  Another example of student application of diversity is illustrated in 
the core course, EDUC 407, Tests and Measurements.  The students must choose an article from 
a professional journal on alternative assessment, summarize it, and discuss three 
new/problematic issues as well as establishing applications for the classroom (“Student Reaction 
to ‘Creating Culturally Responsive Classrooms for Gifted African American Children”). 
  
EDUC 202 provides the newly entering education major an opportunity to understand the 
separation of church and state, the respect for religious differences, and the remedies for 
handling conflicting religious practices.  Teacher candidates are made aware of landmark legal 
cases that have impacted diverse populations (e.g., Brown v. Bd. of Education, Plessy v. 
Ferguson, Wisconsin v. Yoder).  EPSY 311 offers secondary education majors a chance to select 
and present a case study addressing issues concerning adolescents and race, gender, culture, 
physical challenges, and/or identity.  Yet another example is DNC 261, a course where male 
teaching candidates teach students at an inner city, predominately Black school, the diverse and 
artistic form of dance, thus eliminating the stereotype of dance being a form of feminine 
expression. 

  
Providing field experiences in locations unlike those familiar to the candidate builds an 
understanding of experiences and representations that are culturally enhancing.  The field 
experiences and clinical practices required in most of these courses reflect critical perspectives 
through lesson planning, objectives, research assignments, and class discussions.   These field 
experiences are team facilitated by a cultural and gender diverse faculty team who target 
participating schools based upon their socioeconomic, geographic, and racial makeup. 
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The vast majority of teacher candidates participate in field experiences in the following parish 
school systems: East Baton Rouge, Livingston, Tangipahoa, Jefferson, St. John, St. Charles, 
Orleans, Washington, and Ascension.  Required field experiences exist in many education 
courses and take place in these parish school systems.  Examples of courses that include a field 
experience component are EDUC 202, SPED 200, EDUC 321, SPED 440, EDUC 415, SPED 
441, EDUC 485, SPED 465, EPSY 315, SPED 361, SPED 365, SPED 641, and SPED 608.  For 
example, Special Education students enrolled in SPED 440 and SPED 441 must assess children 
from different exceptionalities and minority backgrounds.   In the course EDUC 407, Tests and 
Measurements, students must complete an assignment that is specifically geared toward the 
learning style of the candidate.  The purpose is for the candidates to understand learning styles in 
general, and in particular to reflect upon the ways their own learning styles influence their 
teaching (Exhibit #17: “Using Personality and Learning Profiles for More Effective Teaching 
and Learning” in Exhibit Room). 

  
A core course for secondary majors, EDUC 472, Teaching Reading in the Content Area, 
involves students in an exercise through which candidates are to develop a thematic unit and 
incorporate it into their individual subject areas.  One of the units is for Multicultural Awareness 
Month (Exhibit #18: “EDUC 472 Group Exercise” in Exhibit Room).  Another example of 
students demonstrating their knowledge of diversity issues is evident in the sample student 
project from EPSY 315, Classroom Management and Motivation for Beginning Teachers 
(Exhibit #19: “Project: Cultural Diversity in the Classroom” in Exhibit Room). 

  
At the graduate level, the Department of Human Development’s course in Cross-cultural Issues, 
HD 625, helps counselors maximize their effectiveness in today’s pluralistic society and instructs 
them in the dynamics of multicultural interaction and communication.  In the master’s degree 
program in Educational Leadership, students take a core course in School Law, EDL 721, which 
acquaints students with the various types of legislation existing to combat discrimination in 
gender, age, religion, sexual orientation, language, and race (“Federal Discrimination Statutes”).  
In the course, EDL 642, School Personnel Administration, candidates are made aware of non-
discriminatory recruitment, selection, and interview strategies (“Subject Areas to Avoid During 
Interviews”), and then participate in mock interviews with student teachers which requires the 
candidates to develop non-discriminatory interview questions (Exhibit #22: “Photos of Mock 
Interview Activity” in Exhibit Room).  Students then write a reflection paper through which they 
analyze their questions and their performance during the mock interviews (“EDL 721 Reflection 
Papers and  Interview Questions”). 

  
Element 2:  Experiences Working with Diverse Faculty 
Candidates have the opportunity to learn from faculty who are not only from diverse 
backgrounds, but who are provided the opportunity to broaden their knowledge of diversity 
issues. The university and College have been proactive in making the faculty more 
knowledgeable about, and sensitive to, preparing candidates to work with diverse students. In 
1998, the College hired a professional educator, Dr. Celina Echols, as Coordinator of Diversity 
and Multicultural Issues.  She has developed a course addressing diversity issues in education.  
The course, EDUC 694: Teaching Diverse Populations, exposes students to multicultural issues 
in and outside the classroom.  A multicultural education web site was developed and includes a 
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wealth of information, including the purpose of the Office of Diversity and Multicultural Issues.  
Evidence of the diversity course and the web site can be accessed through Dr. Celina Echols’ 
web page: http://www.selu.edu/Academics/Faculty/cechols/. 

  
In addition to the hiring of Dr. Echols, two faculty committees and two student committees were 
formed in 1997 to address diversity issues.  Also, in April of 1999, Dr. George Pritchy Smith 
from the University of Florida was brought in to address the faculty on topics of  
multiculturalism and diversity.  Dr. Smith shared resources that could be incorporated into the 
education curriculum. Many of these resources have been purchased and are located in the 
College of Education’s Office of Diversity and Multicultural Issues.   Dr. Asa Hilliard was also 
brought in as a consultant in March, 2000, to address the importance that needs to be placed on 
the aspect of social culture that affects learning the most, namely, style.  Hilliard contends that 
learning is influenced by both nature and nurture. 

  
In fall of 2000, the College established a Diversity and Multicultural Advisory Committee 
composed not only of faculty, but other influential people in the community, including the 
mayor.  The charge of this committee is to assist in the review and implementation of the 
College’s Diversity Plan.  This committee was instrumental, along with Dr. Echols, in bringing 
“Of Many Colors,” a highly-acclaimed photo exhibit to Southeastern.   The show, which  ran for 
a week at the university’s library, offered a powerful and moving vision of the growing diversity 
of the American family.  Photos by Gigi Kaeser and interviews with 20 American families 
formed through interracial relationships or transracial adoption provided a learning opportunity 
in diversity for the students in the College, the university, and the community. 
  
Dr. Echols also was instrumental in bringing the Rust College Acapella Choir to Hammond.  
This award-winning choir, from an historically African-American college, performed at the First 
United Methodist Church.  Dr. Echols arranged for several host families, most from the church, 
to accommodate one or more of the choir members during their overnight stay.  This effort of the 
College and the community afforded a mostly white congregation to have African-American 
students in their homes and to share experiences. 
  
The faculty under whom students study in the College bring a vast background of experiences 
that make them cognizant of diversity issues and more able to transfer knowledge and 
dispositions to the candidates in the program.  Some of the experiences include a faculty 
members who: have worked in primarily African-American settings; have worked in low SES 
settings; have worked extensively with special populations; have taught in schools that included 
students from 21 different language groups; have lived, or studied, in foreign countries; have a 
gay relative; and, who speak foreign languages.  Additionally, faculty have taken an active role 
in research and other professional activities related to diversity.  As an example, Dr. Armenta has 
served on the Board of Editors for “The Journal of Educational Issues of Language Minority 
Students.”  In addition, one faculty member has taught and been an administrator overseas.  A 
member of the Human Development faculty increased her sensitivity to diversity by working in 
the Student Life Office, particularly as it relates to students with disabilities.  This faculty 
member has also taken courses in multicultural counseling and attended several workshops.  
Another member of the Human Development department has worked in community health as a 
nutritionist for 11½  years, working directly with members of various ethnic groups, socio-
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economic status, religion, and sexual orientation.  A member of the educational leadership 
faculty was a principal in rural Louisiana where the at-risk population was approximately 70 %.  
Another member of the educational leadership faculty led an effort, in cooperation with the 
Cherokee Nation, to nominate their chief, Wilma Mankiller, for an honorary doctorate.  She was 
the first woman and American Indian to receive such an honor in Oklahoma.  This faculty 
member was also a co-author of an article that was published in the American Annals of the 
Deaf.   Dr. Brian Canfield has done consulting with minority and culturally diverse populations.  
Dr. Lydia McCardle has attended conferences on “Religious Influences in the Public Schools” 
and “Teaching to the Child.”  One faculty member lived in Egypt for 19 years where her peers 
were from different religions including Muslims, Jews, Catholics, and Greek Orthodox.  These 
are just some of the many experiences brought to the College by its faculty  (Exhibit #24: 
“Faculty Diversity Matrix” and Survey in Exhibit Room). 
  
Candidates interact with professional education faculty from diverse backgrounds in other units 
of the university, as well. For example, students in elementary and special education take courses 
in math, science, and history, among others.  Faculty members in various departments 
throughout the university represent a diversity of backgrounds.  A continuing effort is made to 
attract, hire, and retain a diverse faculty in the College.  The College’s Diversity Coordinator, the 
dean, and department heads have developed strategies and delineated responsibilities with 
respect to the important function of hiring and retaining a more diverse faculty (Exhibit #25: 
“Plan for the Recruitment, Hiring and Retention of a Diverse Faculty Matrix” in Exhibit Room).  
Teacher candidates also have many opportunities to interact in the field with professional 
educators from diverse backgrounds.  An example of students working with teachers from 
diverse backgrounds is evidenced in EDUC 415, a methods course, as candidates work with 
educators learning instructional techniques and strategies for students in inclusive settings.  
Teacher candidates enrolled in the course are placed in diverse school settings that are located in 
urban, suburban and rural areas including, but not limited to, Hammond, Albany, Covington, 
Loranger, and Walker.  Given the fact that faculty at practicum sites generally reflect the 
diversity of the community in which they teach (e.g., religion, ethnicity, SES, etc.), candidates 
have the opportunity to work with diverse teachers during field experiences (see “School Report 
Cards” in PeopleSoft). 

  
Element 3:  Experiences Working with Diverse Candidates 
The College and Southeastern have affirmed the value of diversity by many good-faith efforts to 
increase and retain minority students.  There have been several on-going efforts to increase the 
diversity of candidates within the College’s various programs.   With respect to the College, 
1,881 undergraduate students were enrolled in the College’s programs in fall 2000.  Of those, 
nine were American Indian, 24 were Hispanic, 228 were Black, and four were Asian/Pacific 
Islanders.  In the College’s graduate programs, there were 475 students enrolled overall, 
including two American Indians, 67 Blacks, four Hispanics, and one Asian/Pacific Islander 
(Exhibit #26: “Headcount Enrollment in Degree Programs by Ethnicity” in Exhibit Room). Over 
a five-year period, Southeastern’s black enrollment increased more than 67% and “Southeastern 
was listed among the state’s most successful universities in the recruitment of minority students.”  
In addition, the international student population increased over 107% during the same period 
(Exhibit #27: “Annual Report, 2000-2001, pg. 20” in Exhibit Room). 
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As evidence of its efforts to increase sensitivity toward diversity and multiculturalism in its 
students, Southeastern developed, and won a national award for, a unique diversity program in 
higher education in July 2000.  The Council for Advancement and Support of Education awarded 
Southeastern’s Town Hall Meeting on Race Relations a bronze medal in the “Community 
Relations Programs and Projects” category of its national Circle of Excellence Awards Program.  
Southeastern students in the College along with other college colleagues, volunteered to pair 
with fellow students of different backgrounds (religion, culture, age, race, SES, etc.).  They 
participated with the goal of learning about other cultures and lifestyles and improving 
communication.  The pairs spent time together for a month, on campus and off, in class and in 
social settings. 
  
The College seeks out minority teaching candidates through its active participation in “Let’s Get 
Acquainted,” a social and academic function through which Southeastern minority students are 
introduced to academic departments at the university and provided with career and academic 
material.   The College and other academic units on campus agree to host the function in 
conjunction with the Office of International and Multicultural Affairs.  This event serves as an 
opportunity for students of color to find out about the full range of opportunities offered when 
they choose a degree in education. 
  
Scholarships exist in the College to help attract and retain minority teacher candidates.  Minority 
students are not only made aware of the various Southeastern and College scholarship 
opportunities, but they have been assisted in making application through the College’s Office of 
Diversity and Multicultural Issues. 
  
One of the existing incentives is the “Minority Male Scholars in Education” scholarship.  This 
award carries a stipend of $1,000 per semester for minority male education majors who are 
graduates of a Louisiana school (2001-2002 General Catalog, pg. 91). 
  
 Another program that encourages minorities to pursue education degrees is the “Gates 
Millennium Scholars Initiative”.  This program, administered by the United Negro College Fund 
and partners, awards grants to ethnic minority high school seniors applying to college; currently 
enrolled undergraduate students who will be sophomores, juniors or seniors in the forthcoming 
academic year; or, individuals applying to, or already enrolled in, graduate school in 
mathematics, science, engineering, education, or library science.  Dr. Celina Echols has been 
instrumental in encouraging Southeastern students to apply for the grants, working with them to 
get essays written and, along with the Dean, writing letters of nomination and support for the 
individual.  Other assistance is provided by Meriel’s Legacy Scholarship (General Catalog, pg. 
90) that awards $1,000 per semester to a minority student majoring in elementary education. 
  
Southeastern believes it is vital for its teacher candidates not only to be exposed to, but to 
interact with, other candidates of different racial, cultural, gender, and socioeconomic 
backgrounds. Some of the opportunities for students to interact and work together with other 
diverse candidates exist through the various student organizations related to education.  Among 
the organizations is Kappa Delta Pi, an international society in education.  There are African-
American members, as well as others (SES, religion, gender, etc.), who were initiated into the 
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organization in recent years, as well as one student from Venezuela ( “E-mail correspondence 
with Student KDP president”). 

  
Some candidates interact with other diverse candidates through participation on the Student 
Teaching Advisory Council.  The Council is made up of two elementary candidates, one 
secondary candidate, one K-12 candidate (art, music, etc.), and one candidate from the special 
education program.  Council members are voted on by all the program’s students.  Out of the six 
students who served on the Council in the year 2000, one was African-American. Three faculty 
members also work with the Student Teaching Advisory Council.  
 
An opportunity also exists for candidates to interact with each other during mid-semester 
seminars during the student teaching semester.  Once each semester, all student teachers come 
together for a special seminar which is planned by the Student Teaching Advisory Council. 
 Additionally, students interact with other diverse students in the program during small 
group seminars four times per semester.  All university supervisors hold seminars for the 
students who have been assigned to them.  These seminars allow students to share ideas and 
experiences during the student teaching semester and to reflect on those experiences.successful 
teaching and learning for all students is frequently a discussion topic. 
  
Element 4:  Experiences working with diverse students in P-12 schools 
Southeastern provides extensive and substantive field experiences that are designed to provide 
opportunities for candidates to interact with exceptional populations and students from diverse 
ethnic, racial, gender, and socioeconomic groups.   Information from “School Report Cards” 
(from the Louisiana Department of Education) provide a wealth of information about the schools 
in which the College places its candidates for practicum experiences, including student teaching.  
The School Report Cards indicate that the schools in which candidates are placed provide them 
with the opportunity to work with P-12 students of various religions, cultures, races, SES, and 
religions.  In addition, the School Report Cards indicate that our candidates are placed in schools 
in rural and non-rural settings, with high concentrations of free and reduced lunch students, in 
settings with special needs populations, and in schools with varying performance scores on state-
mandated assessments (see “School Report Cards” in PeopleSoft). 
  
From the introductory course in education (EDUC 202) to the methods practica (EDUC 321, 
EDUC 415, EDU 485/488, SPED 363) to graduate courses (EDUC 650, EDUC 656, EDUC 675, 
SPED 641), students are required to spend extensive time in the local public schools that reflect a 
diverse composition of students. Candidates are placed throughout the southeastern region of the 
state, and course instructors ensure a variety of school contexts to include diverse settings.  For 
example, of the 11 schools used for EDUC 650, nine of the schools are Title I schools, most with 
high minority ratios. 
  
Some courses emphasize the diversity issues in field experiences with special assignments.  
SPED 363 candidates, for instance, must complete assignments that require them to observe and 
analyze various settings in schools “to discover how needs of culturally diverse students with 
mild/moderate disabilities are addressed in various school settings,” as well as to interview 
teachers and/or administrators “to explore perspectives on diversity” at their school.    
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