
B.  The Conceptual Framework 
 

History of the Conceptual Framework: A Shared Vision 
 
In the most recent NCATE Self-Study (1996), the unit’s conceptual framework was described in 
the following way: 

 
Teacher preparation at SLU is based on performance as a principle of good 
teaching.  Our Conceptual Framework (CF) is entitled “Functions of an Educator” 
and characterizes performance in four skill categories: Planning, Implementation, 
Management, and Evaluation.  Underlying the performance skills are concepts of 
Communication and Foundational Knowledge, which are learned in courses in 
general education, specialty areas, and professional education.  The performance 
skills are not independent but operate in a sequence that is cyclical.  Thus, 
successful teaching depends on being able to smoothly make the transition from 
one function to another.  

 
In September 1999 a leadership team consisting of the Dean of Education, the Director of Field 
Experiences, and the Teacher Education Department Head attended an NCATE 2000 workshop 
in Washington DC.  Shortly thereafter the University began discussing a University-wide 
reorganization that would have a profound impact upon teacher preparation programs across the 
unit.  Nevertheless, a unit-wide teacher-preparation faculty meeting was held in November 1999, 
and the existing CF was presented for review.  From that meeting a larger team, including faculty 
and the Dean from the College of Arts and Sciences was selected to attend the January 2000 
NCATE workshop.  Prior to the trip, however, University administration determined that the 
substantial reorganization that would soon be underway would necessitate postponement of the 
NCATE visit from spring 2001 to spring 2002.  The request was approved by NCATE. The joint 
NCATE team went on as planned to attend the January 2000 NCATE conference and found 
several opportunities during the trip to discuss the unit’s shared vision. 
 
Reflecting on the radical shift that NCATE 2000 Standards would require, the Dean’s 
Administrative Council realized that the existing CF was no longer adequate to describe the 
teacher preparation program, especially with the NCATE 2000 emphasis on performance 
assessment.  Thus, the Council for Teacher Education (CTE) CF review for 1999-2000 included 
both the CTE Standard 1 and Standard 2 subcommittees. In order to assess the CF in relation to 
the beginnings of an assessment plan, the two subcommittees examined the existing CF for 
coherence with the 1998 College of Education Strategic Plan.  As a first step, members of both 
subcommittees reviewed the Goals, Objectives, and Beliefs of the Strategic Plan and cross-
referenced them with the NCATE 2000 Standards in the form of a matrix. (Cross-Reference 
Matrix) The matrix was presented to the CTE in April 2000 as the joint subcommittee report.  It 
appeared then that the next step would be to examine each of the Goals, Objectives, and Beliefs 
and   
• To evaluate their continued relevance,  
• To assess our progress toward meeting the Goal or Objective, and  
• To determine revisions needed to enhance coherence with the NCATE Standards and with 

the continued vision and mission for the unit. 
 
Before work could begin on the next step, however, the University-wide reorganization took 
place in June 2000.  It resulted in the formation of a College of Education and Human 
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Development, composed of an Office of Performance Assessment and three academic 
departments: Teaching and Learning, Educational Leadership and Technology, and Human 
Development.  Considerable movement took place to relocate all departments except Human 
Development within the Cate Teacher Education Center.  In a further change, Dean Stephen 
Ragan resigned in July 2000 to relocate to another state, and Dr. Martha Head was appointed 
Interim Dean for a period of two years (August 2000 through July 2002). 
 
Previously, Dr. Ragan had been the unit’s NCATE Director, so in August 2000 Dr. Head 
appointed Dr. Bill Neal and Dr. Beth Evans as NCATE Co-Directors.  In September 2000 Dr. 
Head also appointed an NCATE Steering Committee, composed of the Dean’s Administrative 
Council and Chairs of the six NCATE Standards.  Returning to the task of further review of the 
CF, the Steering Committee soon realized that while the matrix indicated how we might meet 
NCATE 2000 Standards, it did not address how NCATE 2000 Standards could become part of 
the Strategic Plan and our daily operations.  Neither was the matrix practical for describing our 
shared mission and beliefs. Thus, further development of the CF became a pivotal task of the 
NCATE Steering Committee. 
 
After several lively CF discussions at Steering Committee meetings, a CF subcommittee was 
appointed in January 2001.  Several drafts were developed and disseminated for input. The 
revised CF was approved by the CTE in fall 2001. (See Conceptual Framework Dissemination 
Plan) The conceptual framework is as follows: 
 

Effective Educator 
 
Vision: The Southeastern Louisiana University teacher candidate is an Effective Educator. 
   
Mission: To provide a quality program through which teacher candidates demonstrate the 
knowledge, skills, and dispositions needed to have a positive impact on student achievement in 
PK-12 schools.  
   
In order to successfully plan, develop, and implement curricula to meet the needs of diverse 
learners in today’s world and to prepare students for the future, the College of Education and 
Human Development (COEHD) has identified four critical components of The Effective 
Educator:  standards-based instruction, knowledge of the learner, best pedagogical practices, 
and content knowledge.  These components are based on current research about effective 
teaching and learning for novice and accomplished teachers.  Our program reflects these critical 
components in order to prepare our teacher candidates from the beginning teacher education 
course through the student teaching experience and into a successful career.   
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Graduates of our teacher preparation program demonstrate understanding of each of these four 
critical components and are able to effectively develop instruction and infuse technology to meet 
the needs of all learners.  Our conceptual framework reflects the ongoing process necessary for 
candidates to be effective learners in their own studies and become effective teachers, as 
demonstrated in their field experiences and during their careers as educators.  The conceptual 
framework also provides the context for developing and assessing candidate proficiencies based 
on institutional, state, and professional standards. 
   
A deeper understanding of Southeastern’s Effective Educator Model can be gained by 
examining the four critical components of the conceptual framework. 
   

Standards-based Instruction 
   
Our program is standards-based, enabling our candidates to develop the knowledge, skills, and 
dispositions to become Effective Educators.  Course objectives and learner outcomes are aligned 
with the Louisiana Components of Effective Teaching, National Board for Professional Teaching 
Standards, Learned Societies, and Interstate New Teacher Assessment and Support Consortium 
(INTASC). 
   
Coherence in our program is evidenced by the seamless curriculum that supports our candidates’ 
development as Effective Educators.  In accordance with coursework that provides content 
knowledge and the use of educational technology, the candidates move through introductory, 
developing and competency levels of field-based experiences in diverse settings, culminating in 
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the professional semester of student teaching.  Throughout the program, the framework 
incorporates a system of assessment for evaluating students’ progress and individual needs.   
   

Knowledge of the Learner 
   
Our program is a learning community comprised of individuals who demonstrate and value 
sensitivity to the needs of all learners.  All candidates progress through a rigorous series of 
selective admission and retention criteria.  Additional support is provided to candidates identified 
with special needs through the Teacher Development Program.  The Professional Attributes and 
Characteristics Scale, used throughout the program and during student teaching, outlines the 
dispositions our faculty value in teachers and other school personnel.  Educational technology for 
instructional and assessment purposes is infused in coursework to promote candidates’ 
competence and to ensure the effective use of technology to teach their own students.  
   
Candidates acquire an understanding of the developmental aspects of learning and the learner as 
they progress through the program, and they are able to use this knowledge in their teaching.  As 
candidates become more deeply involved in the community of learners at Southeastern, they also 
develop professional dispositions necessary to become Effective Educators.   Candidates apply 
the knowledge, skills, and dispositions acquired during field-based experiences as they assess 
students’ needs, recognize and plan for differences, and integrate this knowledge to develop 
effective instruction.   

   
Best Pedagogical Practices 

   
In becoming an Effective Educator, candidates learn to utilize available resources as they work 
in teams and collaborate to develop and implement effective instruction.  In introductory level 
courses, candidates learn the value of teamwork as they solve problems and complete 
performance-based tasks requiring application of course content.  As candidates begin field-
based courses, they continue to develop their professional competence; for example, they learn to 
collaborate productively with mentor teachers, colleagues, administrators, and parents.  The 
Effective Educator demonstrates best teaching practices through inquiry, creativity, and 
reflective thinking.  Constructive and reflective problem-solving processes require the Effective 
Educator to consider and integrate complex information using content knowledge, personal 
skills, technological tools, and varied instructional approaches.  Emphasis is placed on involving 
and guiding candidates in assessing their own learning as members of the learning community. 
   
Candidates strive to understand their students in order to create and sustain learning communities 
within the classroom.  They work collaboratively to design instruction, to teach content, and to 
assess learning to foster a sense of a professional learning community.  Cooperative groups are 
used to establish a community of learners in a risk-free environment.  Candidates consider 
parents as members of the wider learning community and involve them as learning resources.  
Candidates demonstrate knowledge of pedagogy appropriate to specific content areas.  They 
demonstrate knowledge and skills of effective instructional strategies as they implement these 
strategies in lessons.  Candidates possess the disposition to reflect on their own teaching and 
students’ responses in order to improve their teaching.  Candidates use varied types of 
assessment in order to improve teaching and learning.  The Candidates apply cooperative 
grouping and other best practices for effective classroom management of time, space, and 
resources. 
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Content Knowledge 
   

Our program is based on the preparation of candidates with a solid content background and skills 
in infusing technology into a variety of instructional settings.  Faculty and field-based support 
personnel model effective teaching strategies, the use of technology, and sensitivity to the needs 
of all learners.   
   
Effective Educators exhibit depth of knowledge in the specific content areas that they teach and 
breadth of understanding from general subjects in the College of Arts and Sciences and the 
College of Nursing and Health Sciences.  They also demonstrate knowledge of the general 
principles of effective teaching and learning.  Literacy instruction is integrated across the 
curriculum, and content area lessons are interrelated to help students see connections between 
concepts.  Candidates are prepared to facilitate the development of critical, analytical, and 
reflective thinking in their students.  
 

Conceptual Framework 
The Effective Educator:  Articulating What We Do Best and Why 

 
As a faculty and college, we have been considering the notion of what makes Southeastern the 
strong education program that it is.  Through the tedious process of self-reflection and analysis, 
we have held our program up to the light of state and national standards,  the scholarly literature, 
and  the realities of the changing world in which we live.  Southeatern has a proud reputation of 
being one of the best teacher education programs in the state of Louisiana.  Superintendents hold 
witness to the effectiveness of our program by hiring our graduates over other universities.  
Principals laud the preparation of our beginning and graduate teachers.  School districts seek out 
our graduates at job fairs.  What these principals, superintendents, and school districts know is 
that Southeastern has the mission and purpose, the program, and the faculty to develop Effective 
Educators. 
 
So in the effort to articulate what we do best, the faculty have worked to identify the knowledge, 
dispositions, and skills that we believe necessary for The Effective Educator.  We have a strong 
belief in preparing teacher candidates who impact student achievement; therefore, our 
curriculum, our instruction, our field experiences, and our assessment of our candidates’ 
proficiencies are focused in this direction. Which makes the discussion of our conceptual 
framework rather difficult to separate into discrete sections is that our perspective of The 
Effective Educator is comprised of the interrelated components of standards-based 
instruction, best pedagogical practices, content knowledge, and knowledge of the learner, 
forming an integral base of knowledge, skills, and dispositions to plan effective lessons for 
effective learning. 
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Standards-based Instruction 

 
Our program is standards-based, enabling our candidates to develop the 
knowledge, skills, and dispositions to become Effective Educators.  Course 
objectives and learner outcomes are aligned with the Louisiana Components of 
Effective Teaching, National Board for Professional Teaching Standards, 
Learned Societies, and Interstate New Teacher Assessment and Support 
Consortium (INTASC). 
 
Coherence in our program is evidenced by the seamless curriculum that supports 
our candidates’ development as Effective Educators.  In accordance with 
coursework that provides content knowledge and the use of educational 
technology, the candidates move through introductory, developing and 
competency levels of field-based experiences in diverse settings, culminating in 
the professional semester of student teaching.  Throughout the program, the 
framework incorporates a system of assessment for evaluating students’ progress 
and individual needs. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
As The College of Education and Human Development strives to develop Effective Educators, 
we recognize the importance of Standards-Based Instruction in today’s world.  In the National 
Commission on Teaching and America’s Future report, “What Matters Most:  Teaching for 
America’s Future” (1996), what teachers know and can do is identified as the most important 
influence on what students learn.  Concerns about the quality of public education over the last 
decade have led to the development of performance standards for teachers and content standards 
for students.   
 
Ravitch (1995), one of the chief architects of the standards movement, sees standards as “clearly 
defining what is to be taught and what kind of performance is expected” (p. 25).  Darling 
Hammond (1996) sees them as a way to refocus schools and teachers on the primary 
responsibility of teaching.  This allows for a clear and coherent articulation of what matters most.  
With Standards-based instruction being an integral part of both preparing the Effective Educator 
and becoming an Effective Educator, our Conceptual Framework reflects this at two levels: 

(a)  framing our own  program curriculum with state and national standards of 
excellence for the development, implementation, and revision of our teacher 
preparation program, and  
(b) preparing our teacher candidates to teach from a standards-based curriculum 
that articulates expectations and outcomes and aligns instruction with assessment. 

 
One of the valued outcomes of the standards movement is the greater emphasis on accountability 
that ensures preparation of teacher candidates who are in alignment with school expectations.  
(Furhman, 2001).   Throughout our teacher education program, instruction is tied to the 
Louisiana Components of Effective Teaching in order to develop effective pedagogical 
knowledge.  These standards emerged from research in classrooms that addresses “aspects of 
curriculum, instruction and assessment, as well as classroom organization and management 
practices that support effective instruction” (Brophy, 2000).  Our education students are 
introduced to these state standards during their first introductory education course.  They are 
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expected to internalize these components as they move throughout their coursework and apply 
them in their field experiences when planning, instructing, and assessing student learning.   
 
Assessment of our teacher candidates’ pedagogical knowledge is aligned with the Components of 
Effective Teaching (Louisiana State Department of Education 1998) with a portfolio system that 
reflects beginning, developing, and competent proficiencies.  Methods instructors also employ 
these standards for evaluating teaching practices during field experiences. 
 
As well, INTASC standards allow us to develop our teacher education curriculum around 
common instructional goals that will ensure that we are preparing teacher candidates effectively.  
Gorrell (2001) points out that “INTASC standards are based upon current knowledge of best 
teaching practices and sound research about learning, cognition, motivation, and the impact of 
teaching methods” (p. 88).  An integral part of our teacher education curriculum and instruction 
is our State Content Standards  which are based on prominent research in each content area and 
the national standards of the Learned Societies for the various content areas.  Learning to plan 
lessons and assessment that are tied to state content standards provides more equitable 
instructional opportunities (Furhman, 2001) for diverse school contexts.  Emerging research is 
suggesting that when teachers align standards, curriculum, and assessment with accountability, 
there are strong gains in student achievement.   Having a thorough understanding of the content 
standards defines for new teachers what matters most and ensures that they are in alignment with 
school expectations.  Our teacher candidates tie each objective in their lesson planning to the 
state content standards.  Their lessons must clearly reflect a focused purpose and assessment that 
is parallel to the content standards. 
 
In preparing other school personnel, such as school leaders, the standards espoused by the 
Interstate School Leaders Licensure Consortium (ISLLC) support a new leadership paradigm 
that is aligned with reform in higher education in Louisiana.  Through the six standards (ISLLC, 
1996), a common core of knowledge, dispositions, and performances are identified that link 
leadership to productive schools and enhance educational outcomes.   
 
Teacher candidates at Southeastern learn from standards-based curriculum in their teacher 
education program and then are prepared to teach effectively from standards-based instruction. 
In both cases, as Gorrell (2001) notes, “One of the most important functions of standards is that 
they provide individuals with high goals toward which they may strive” (p. 84).  These high 
goals that we have in the College of Education and Human Development emanate from 
standards-based instruction and contribute to our teachers having the knowledge, disposition, and 
skills to be Effective Educators.    
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Knowledge of the Learner 
 
Our program is a learning community comprised of individuals who demonstrate and 
value sensitivity to the needs of all learners.  All candidates progress through a 
rigorous series of selective admission and retention criteria.  Additional support is 
provided to candidates identified with special needs through the Teacher 
Development Program.  The Professional Attributes and Characteristics Scale, used 
throughout the program and during student teaching, outlines the dispositions our 
faculty value in teachers and other school personnel.  Educational technology for 
instructional and assessment purposes is infused in coursework to promote 
candidates’ competence and to ensure the effective use of technology to teach their 
own students.  
 
Candidates acquire an understanding of the developmental aspects of learning and 
the learner as they progress through the program, and they are able to use this 
knowledge in their teaching.  As candidates become more deeply involved in the 
community of learners at Southeastern, they also develop professional dispositions 
necessary to become Effective Educators.   Candidates apply the knowledge, skills, 
and dispositions acquired during field-based experiences as they assess students’ 
needs, recognize and plan for differences, and integrate this knowledge to develop 
effective instruction. 

Knowing that teachers impact student achievement, Effective Educators demonstrate the 
knowledge, dispositions, and skills to focus on student learning as they design, implement, and 
assess curriculum and instructional activities.  Feinman-Nemser and Buchmann (1987) contend 
that knowledge of the learner and learning in planning and teaching is “critical knowledge of 
teaching.”  The Effective Educator understands the shift in education from a focus on teaching 
and following curriculum to a focus on learning and making instructional decisions based on the 
knowledge of the learner.  As Lindfors (1984) points out, “Teaching and learning are two 
different endeavors which often get confused with one another” (p. 601).   
 
We hold firm to the belief that knowledge of the learner impacts students learning.  Our 
Conceptual Framework reflects this in our teacher preparation program as we prepare Effective 
Educators and in our teacher candidates as the become Effective Educators. 
 
The core of our Teacher Preparation program, and infused throughout all that we do in the 
College of Education and Human Development, is understanding of the learner, learning, and the 
complexity and diversity of the two.  We recognize that research in this field suggests that 
learning to teach is developmental in nature and a career-long process (Carter, 1990; Doyle, 
1988; Feiman-Nemser, 1983; Huling-Austin, 1992; Livingston & Borko, 1989; Peterson & 
Comeaux, 1987).  We embrace the notion that one actually never stops learning to teach.  Our 
teacher preparation curriculum is designed and taught from this developmental perspective, as 
teacher candidates are in the process of “developing, organizing, and consolidating massive 
amounts of new and complex information” (Berliner, 1988).  Our courses are sequenced to build 
on students’ emerging content knowledge and beginning pedagogical knowledge bases.  Our 
teacher candidates are introduced to real world classrooms in the beginning of their coursework, 
but gradually assume responsibilities for planning, teaching, and assessing learning throughout 
their coursework.  The assessment of our teacher candidates’ knowledge, dispositions, and skills 
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is reflected in the development levels of our assessment system---emerging, developing, and 
competent---which reflect differing levels of expectations. 
 
We believe that knowledge of the learner is important in our curriculum and in knowing our own 
teacher candidates.  The SLU faculty is known for being extremely student oriented.  We 
recognize the diverse needs within our own population and strive to meet those needs.  Our 
faculty members correspond and interact with students regularly through Blackboard online or 
through electronic journal entries or email. They strive to be available to offer extra support for 
instruction, differentiated learning assignments, or just to provide a listening ear. Our program 
allows for diversity of learners and learning in that we provide our curriculum and instruction to 
meet the varying needs of our community.  We offer courses and entire programs online to allow 
flexibility of hours and pacing for teacher candidates.  Our student population reflects the 
growing trend of nontraditional students, with many candidates returning to school at later points 
in life.  The alternative certification program offers a Master of Arts in Teaching for those who 
already hold degrees in other areas.  As well, this program seeks to “end artificial boundaries 
between special and regular education”  (Sapon-Shevin & Zollers, 1999) by preparing our 
teacher candidates to work with students of all abilities and offers dual certification in special 
and elementary education. 
 
As our teacher candidates become Effective Educators, they learn how to make instructional 
decisions consciously based on an understanding of how children learn.  They plan teaching that 
is congruent with how children learn.  The knowledge of the learner is established early in the 
program through Educational Psychology and Special Education courses.  In these courses 
candidates learn developmental theory that allows them to translate the theory into 
developmentally appropriate instruction and assessment (Currie & Wadlington, 2000; Hurley & 
Tinajero, 2001; Nieto, 1992; Ramirez, 1999; Snell, 2000; Wood, 2002).  Reinforcement of these 
developmental concepts continues throughout the candidates’ program as they advance in their 
coursework.  Application of knowledge is demonstrated and assessed in advanced field 
experiences and teaching.  During these experiences, they evaluate students’ needs, recognize 
and plan for differences, and integrate this knowledge to develop effective instruction. 
 
The Effective Educator understands that learning is developmental and that students develop at 
differing rates (Wood, 2002).  Identifying the complex and varying ways that students learn 
builds a respect for diversity among learners and diversity in learning.  Our COEHD’s 
conceptual framework reflects our commitment to preparing candidates to support learning for 
ALL students.  Teachers today enter classrooms with diverse student populations and are 
expected to be aware of the cultural context of the school, to be sensitive to students’ multiple 
identities and communities, and to have skills for teaching a wide range of diverse students.   
 
As Effective Educators plan for learning and impacting student achievement, they know that 
they must consider standards-based instruction.  However, our candidates also know that they  
need a solid understanding of the learner in order to assess students’ prior knowledge in light of 
the content and standards, to design and implement appropriate teaching strategies congruent 
with the Components of Effective Teaching, and then to assess learning to further inform 
instruction.  It is in the interaction of the components of our Conceptual Framework that as the 
pieces connect, the framework becomes stronger and more functional. 
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Content Knowledge 
 
Our program is based on the preparation of candidates with a solid content 
background and skills in infusing technology into a variety of instructional settings.  
Faculty and field-based support personnel model effective teaching strategies, the use 
of technology, and sensitivity to the needs of all learners.   
 
Effective Educators exhibit depth of knowledge in the specific content areas that they 
teach and breadth of understanding from general subjects in the College of Arts and 
Sciences and the College of Nursing and Health Sciences.  They also demonstrate 
knowledge of the general principles of effective teaching and learning.  Literacy 
instruction is integrated across the curriculum, and content area lessons are 
interrelated to help students see connections between concepts.  Candidates are 
prepared to facilitate the development of critical, analytical, and reflective thinking in 
their students.   

 
As our teacher candidates assess student learning and determine instructional strategies to impact 
student achievement, this diagnostic ability is directly linked to the candidates’ specialized 
content knowledge (Shulman, 1986).  Teacher content knowledge cannot stand discretely from 
knowledge of standards and knowledge of the learner.  Blanton (1992) suggests that effective 
teachers have various knowledge bases.  Shulman (1986) elaborates on this by including content 
disciplines, structures of the teaching profession, and practical knowledge, linking these to the 
learner’s developmental needs.  Shulman contends that this knowledge is critical to impact 
student achievement.  The Effective Educator must know the content (what students should 
know and be able to do), they must demonstrate knowledge of the general principles of effective 
teaching and learning, and they must have a theoretical understanding of how classrooms work,   
and a practical knowledge of how to make things happen in the classroom (Grossman, 1990; 
Shulman, 1987).    
As we prepare Effective Educators, our program provides opportunities for our candidates to 
build this content knowledge.  Our program is based on the preparation of candidates with a solid 
content background as our candidates take core content courses in the College of Arts and 
Sciences.  Through efforts to increase knowledge of the content disciplines in math and sciences 
during redesign currently underway, extra hours were added to our Teacher Preparation program 
in these areas.  As well, our faculty works in collaboration with faculty members from Arts and 
Sciences in designing “Learning Community” courses, innovative classes that integrate content 
discipline courses with education classes.   
 
In the new alternative certification M.A.T. program, courses will be team-taught by faculty from 
both special education and elementary education collaborating to prepare our candidates with 
content knowledge to meet the needs of all learners.  Our faculty in the COEHD strive to present 
the content in our courses with sensitivity to diversity and cultural issues, as well as raise 
awareness how these issues impact diverse learners and student achievement.  Courses are also 
integrated so that our candidates can build a content knowledge base that is interrelated and 
connected among content areas as they see connections and the overarching concepts and ideas.   
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Our teacher candidates take courses meant to “provide an acquaintance with the purpose and 
origins of schooling in America” (Lanier & Little, 1986). These courses introduce our candidates 
to the history, philosophies, and legal issues in education, giving them a larger context for 
thinking about education. As well, they begin going into classrooms to observe and develop 
emerging understandings of how classrooms and schools work.  Other courses are designed to 
offer practical knowledge for the complexities of managing classroom organization and 
behavior.  These types of courses develop content knowledge of the profession of teaching.   
 
Becoming teachers in today’s world requires knowledge of technology and information literacy.  
Our candidates are expected to be computer literate as technology competencies are woven 
throughout our program.  Students learn how to use technology and how to access, evaluate, and 
use information.  Then they are expected to fuse technology into their instruction as they begin 
field experiences.  The Effective Educator knows that technology is a tool that can further 
enhance understanding of the content, enrich resources and experiences in the students’ world, 
and expand thinking to connect the content and the student.  As well, the kinds of thinking skills 
demanded in today’s Technological/Information Age demand thinking about the content at the 
critical, analytical, and reflective levels of processing.  Students must know how to analyze and 
problem solve the content, how to see the relationships between and among the content concepts 
and disciplines, and have the communication skills to articulate their processing and thinking 
(Hammer, 1997).  This requires a deeper level of understanding of content knowledge than 
required in past years of following curriculum or teachers guides. 
 
Assessment of content knowledge begins with the entrance into the Teacher Preparation 
Program, as it is dependent upon passage of a pre-professional skills test of the PRAXIS I 
Examination, attainment of a minimum 2.5 GPA, participation in a group interview, and 
successful completion of SARTE requirements.  Prerequisites must be met prior to acceptance 
into specific education courses.  Candidates must achieve a minimum grade of “C” in education 
and specialized courses and must receive a passing score on their career portfolios before 
advancing to the next level in the Teacher Preparation Program.  Finally, the candidate must 
successfully complete the PRAXIS II series prior to entering student teaching (effective Fall 
semester 2002). 
 
As the Effective Educator plans instruction that is standards-based and reflective of knowledge 
of the learner, our candidates must have a strong content knowledge base so that they can begin 
to appreciate how students come to understand the content, what difficulties the students might 
encounter, or what common misconceptions might interfere with true understanding.  They must 
recognize how to connect the content to students’ lives and how to concrete the abstract for 
students to be able to truly construct their own understanding.   And our candidates must choose 
what content knowledge “has the greatest significance for children as individual and social 
beings” (Zeichner & Tabachnick, 1987) as they consider the standards and their students’ needs, 
interests, and developmental levels.  The Effective Educator should know the concepts in their 
content area and see the ways they represent and present these concepts to their students will 
impact student achievement. 
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Best Pedagogical Practices 
 
In becoming an Effective Educator, candidates learn to utilize available resources as 
they work in teams and collaborate to develop and implement effective instruction.  
In introductory level courses, candidates learn the value of teamwork as they solve 
problems and complete performance-based tasks requiring application of course 
content.  As candidates begin field-based courses, they continue to develop their 
professional competence; for example, they learn to collaborate productively with 
mentor teachers, colleagues, administrators, and parents.  The Effective Educator 
demonstrates best teaching practices through inquiry, creativity, and reflective 
thinking.  Constructive and reflective problem-solving processes require the Effective 
Educator to consider and integrate complex information using content knowledge, 
personal skills, technological tools, and varied instructional approaches.  Emphasis 
is placed on involving and guiding candidates in assessing their own learning as 
members of the learning community. 
 
Candidates strive to understand their students in order to create and sustain learning 
communities within the classroom.  They work collaboratively to design instruction, 
to teach content, and to assess learning to foster a sense of a professional learning 
community.  Cooperative groups are used to establish a community of learners in a 
risk-free environment.  Candidates consider parents as members of the wider 
learning community and involve them as learning resources.  Candidates 
demonstrate knowledge of pedagogy appropriate to specific content areas.  They 
demonstrate knowledge and skills of effective instructional strategies as they 
implement these strategies in lessons.  Candidates possess the disposition to reflect 
on their own teaching and students’ responses in order to improve their teaching.  
Candidates use varied types of assessment in order to improve teaching and learning.  
TheCandidates apply cooperative grouping and other best practices for effective 
classroom management of time, space, and resources. 

Knowing content matter alone is not sufficient to ensure learning or to impact student 
achievement.  The Effective Educator takes the content knowledge of a subject area and 
effectively transforms the subject matter to promote student understanding.  Shulman (1986) 
identified this is as “pedagogical content knowledge.”  Pedagogy is the “most useful forms of 
representation of those ideas, the most powerful analogies, illustrations, examples, explanations, 
and demonstrations---in a word, the ways of representing and formulating the subject that make 
it comprehensible to others” (p. 9).  It is how the content is presented to students to make it 
accessible to them (Grossman, 1990).  Pedagogical content knowledge goes beyond subject 
matter, integrating knowledge of the content, curriculum, the learner, and the school context 
(Noddings, 1990; Shulman, 1986).  In the language of Southeastern, it reflects the 
interrelatedness of our Conceptual Framework: that as our teacher candidates plan instruction to 
impact student achievement, they must consider state and professional standards.  They must 
know how children learn and have an in-depth knowledge about the children for whom they are 
planning.  They must have a strong understanding of the content being studied and have a myriad 
of ways to plan for learning.  To be an Effective Educator requires a deep understanding of all 
four aspects of the conceptual framework—and requires having a plethora of best pedagogical 
practices as resources. 
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As our candidates look for pedagogical strategies to promote student understanding of the 
content, our COEHD embraces best practices.  These are instructional practices that are based on 
research of effective strategies and recent research on how children learn.  As our candidates 
begin to understand about how learning takes place, they develop an emerging philosophy of 
teaching.  As we know that beliefs shape practice, we are preparing Effective Educators with the 
disposition to plan instruction from a solid foundation (Black & Ammon, 1992; Grossman & 
Richert, 1988; Rovegno, 1993).  This emerging understanding of the standards, knowledge of the 
learner, and content knowledge is used to make decisions about which activities, strategies, and 
materials are most appropriate for that group of children in that context.    Teaching beliefs and 
philosophy are reflected in the pedagogical choices.  
 
Our teacher preparation program introduces teacher candidates to cutting edge instructional 
strategies throughout our education program, whether in the field of literacy, mathematics, social 
studies or science education, or technology.  Our faculty model these practices for our candidates 
in our coursework, methods courses, in our Lab School, at professional development sites, and in 
partnerships with our local school systems.  Our faculty are constantly attending state, regional, 
national, and international conferences to present pedagogical practices as well as to stay current 
in the field of pedagogy.  
 
Candidates are given opportunities to plan learning opportunities for students where they try out 
these best practices in field and clinical experiences. Instructors observe teaching and offer 
feedback on the representation of the content and how accessible it was to student learning.  
Mentor classroom teachers and peers observe, analyze and offer their feedback.   Assessment of 
our candidates’ implementation of pedagogical practices embraces best practices in 
assessment—including multiple methods, sources, and traits.  Examples of methods include 
portfolios, observations, lesson plans, examinations, and demonstrations.  Sources include 
instructors, mentors, peers, and self.  Traits include knowledge, skills, and dispositions. 
 
Our candidates have the disposition to reflect on their own teaching and students’ responses in 
order to improve their instruction and impact on student achievement (Burgess, 1998; Gore & 
Zeichner, 1991; Schon, 1987; Taggart & Wilson, 1998S).  After each lesson, they reflect on their 
own teaching, considering the Components of Effective Teaching, the instructional strategies, 
classroom management and organization, and specifically, the impact on student learning.  Often 
our candidates video tape their teaching and then analyze student learning in order to plan more 
effective lessons.  Our COEHD offers job-imbedded opportunities for our graduate students to 
try out best practices and action research projects to reflect on student learning in their 
classrooms. 
 
An Effective Educator works collaboratively and builds community within the classroom to 
develop and implement effective instruction (see Burke, 1999).  In introductory level courses, 
candidates learn the value of teamwork as they solve problems and complete performance-based 
tasks requiring application of course content.  As our candidates begin field-based courses, they 
continue to develop professional competence in working collaboratively with mentor teachers, 
colleagues, administrators and parents.  Within their field experiences they work collaboratively 
to design instruction, teach content, and to assess learning to foster a sense of a professional 
learning community.  At the same time, our candidates use cooperative groups with their 
students to teach collaboration and to establish a sense of community. 
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Because of the complexity of learning, the diverse needs of learners, and the differing social 
contexts of schools Effective Educators must have a large repertoire of materials, modes of 
interacting, and ways of organizing classrooms.  They must draw on their content knowledge to 
select appropriate and differing ways to make that content accessible to the learners.   Our 
teacher preparation program reflects best pedagogical practices in our curriculum, instruction, 
field experiences, and assessment as we prepare Effective Educators.  And in so doing, our 
teacher candidates demonstrate best pedagogical practices as they are becoming Effective 
Educators. 
 
The Conceptual Framework’s four critical components are reflected daily in our practice here in 
our teacher education program.  It is the “espoused theory” for our “theory-in-use” (Schon, 
1987).  It was affirming to consciously and publicly articulate what we do well here at 
Southeastern.  Research supports the notion that too often educators operate from a practical 
stance by identifying their strategies in their classroom when asked about their belief system.  
Educators tend to lean toward the practitioner side rather than the academic.  Perhaps that is 
because it is there that we can most clearly see the impact on student achievement.  We know 
that at Southeastern we are doing the right things.  We are impacting student achievement. 
 
However, the danger in not articulating one’s belief system—one’s conceptual framework--is the 
tendency to operate piecemeal, from an experience base rather than a philosophical or research 
base.  For the bottom line is that each teacher, each educator, each teacher preparation program 
practices theory, knowingly or not.  It is the Effective Educator that designs practice from an 
articulated conscious belief system.  And it is the Effective Teacher Preparation Program that 
operates out of a strong and well-articulated Conceptual Framework.  We live our Conceptual 
Framework.  The local school systems have observed its impact.  The superintendents are asking 
for more graduates of our Teacher Education program.  Our graduates are the first being hired at 
job fairs.   
 
We have an extremely strong teacher education program here at Southeastern.  We believe that 
we have a quality program through which our teacher candidates can develop the knowledge, 
skills, and dispositions to impact student achievement.   
 
We know this is true, because our program and our candidates reflect a knowledge base, skills, 
and dispositions that daily emanate from an interplay of Standards-based Instruction, 
Knowledge of the Learner, Content Knowledge, and Pedagogical Best Practices.  
Southeastern’s COEHD places an emphasis on “developing, questioning, thinking teachers, 
empowered because they will be constructing their own beliefs about pedagogy by reflecting 
about their own learning process, rather than passively imitating a model” (Fosnot, 1996).  And 
that’s how we know that we practice what we preach.  Our program is preparing Effective 
Educators as they are becoming Effective Educators…so that we may fulfill our mission---to 
have a positive impact on student achievement in PK-12 schools. 
 
Conceptual Framework References    
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